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Executive Summary
The Corona-19 Pandemic has caused many problems across the globe with
Malaysia being no exception. Some sectors have been able to survive while others
have not. The education sector is definitely an essential service and many would
deem it recession proof. However, no one envisaged a worldwide virus pandemic
that would also shut down schools.
Following the lockdowns in 2020, we conducted a survey among teachers to learn
more about the effectiveness of online education for students. The survey
conducted had teachers participating in ASTI’s longest running project – the
Science Fair for Young Children, (SFYC). This survey was conducted online with 120
respondents. The teachers are from eight states and Kuala Lumpur. Most of them
teach in rural schools and their students were mostly from the B40 community.
The survey has shown that online learning in 2020 has not been effective,
especially among vulnerable communities. The lack of mobile devices and internet
accessibility are among the main reasons for this.
Looking forward, we feel that the first three months of the 2021 school year should
revise the previous year’s syllabus, and include remedial classes for those who need
them; and having adequate infrastructure for online learning to be more effective.
It is ASTI’s hope that we as a nation can come together to help our young people,
who hold the country’s future is in their hands. So let us focus all our attention on
our future, by making the present a meaningful one.

1.0 Introduction
The Association of Science, Technology and Innovation (ASTI) is an association of
educators, scientists, industry representatives and individuals who are committed
in advancing the role of the scientific community in inspiring the youth of the
nation to join and excel in the world of science.
The Corona Virus pandemic has taken a toll on almost all countries all over the
world. All industries, economies and society have suffered tremendous loss and
hardship brought on by this virus.
With the lockdowns of 2020, ASTI switched most of its projects online and started
various new initiatives in line with the ‘new norm’ in education. One of the projects
that ASTI helped start was an online assessment for students who studied online at
home. The objectives of this online assessment was to help parents and teachers
determine how much the children have learnt in 2020.
Over 3,000 students registered for the assessment and about 800 students actively
participated. We also found the results of the assessment was generally very good
with most students scoring an average of almost 80%. This is promising; but we
feel the results are not exacting and fully indicative of the actual situation that
Malaysian students are facing.
We needed to dissect further and ask these pertinent questions:
Are the students who participated in the assessment were already good students
to begin with?
Did the B40 community really benefit from this exercise? And why?
We had received anecdotal evidence and feedback from our stakeholders,
especially from teachers, parents and relevant NGOs that the pandemic had cost
their children an entire year of learning. In Malaysia where the school year is nine
months, schools have been closed or severely affected for most of these months.
In order to continue their lessons, the schools have opted for online-based teaching
and learning strategies. ASTI felt that the effectiveness and results of the online
teaching have to be assessed and measured effectively, accurately and addressed
urgently.

2.0 Methodology
ASTI with the assistance of teachers and volunteers have undertaken a survey of
primary school teachers from one of ASTI’s biggest projects – the Science Fair for
Young Children, SFYC. SFYC is a project for Sekolah Jenis Kebangsaan Tamil (SJKT)
schools. We wanted to obtain feedback on the effectiveness of online teaching
since the various Movement Control Orders (MCO) were put in place mid-March
2020.
A questionnaire was formulated with the help of 13 experts consisting of scientists,
teachers and academicians. These questions were then uploaded into “Googleforms” and sent to teachers who participated in the SFYC 2020.
A group of 120 teachers in Tamil schools (SJKT) across eight states and Kuala
Lumpur participated in this survey. Most of the questions were dichotomous,
requiring “Yes” and “No” answers; with the exception of several questions which
included lead-ups to explain why they answered “Yes” or “No”. These answers were
then grouped and themed to simplify the narration. In some instances, due to the
relevance and importance of the answers, three to four of these groupings/themes
are highlighted in this report.

The results of which are tabulated and analysed as follows:

3.0 The Results
3.1 Demographics
Q1: Do you teach in an urban school or a rural school?

60% of the 120 respondents are teachers in rural schools, while the remaining 40%
are teaching in urban areas.
Q2: Which state is your school located?

31.6% are teachers from Johor; 21.6% are from Negeri Sembilan; and the remaining
46.8% of teachers are from Kedah, Kuala Lumpur, Melaka, Pahang, Penang, Perak
and Selangor.

Q3: Are the parents of your students mostly from the B40 group?

The majority of teachers indicated their students belong to the B40 group – 82%.
This survey captures relevant feedback on issues faced by the majority B40
students and their parents.

3.2: Effectiveness of Online
Learning.
Q4: Was the online class effective?

REASONS FOR YES

THE STUDENTS
DEVICES

ARE

USING

PERCENTAGE

THEIR

PARENTS

MOBILE

TEACHING THROUGH WHATSAPP - 70% PARTICIPATION
TEACHING THROUGH GOOGLE MEET HAD LESS THAN 50%
PARTICIPATION
COOPERATION FROM PARENTS TO GUIDE THE STUDENTS
TO COMPLETE THE TASK

REASON FOR NO

CONCENTRATION

LACK OF INTERACTION
ONLINE CLASSES

2 %

PERCENTAGE

LACK OF GADGET, INTERNET FACILITIES TO PARTICIPATE
IN ONLINE CLASSES
LACK
OF
STUDENTS

20 %

AND

AMONG

INTEREST

STUDENTS

FROM

DURING

60.8%

8.6%

8.6%

An alarming 78% of the teachers say that online teaching/learning has not been
effective, citing the reason for this is due to lack of accessibility to mobile devices,
laptops, tablets and poor internet connection.
Likewise, it is the accessibility to such gadgets and a more stable internet
connection that contributed to the positive effects of online teaching and learning.
The numbers in the table below show rural schools are more affected than urban
schools. However considering the distribution of the respondents for the survey (i.e.
40% urban schools) the tables indicate that both rural and urban schools are
equally affected by their inability to learn online. This result is in line with feedback
we have received from NGOs who work with urban poor in PPR (Program
Perumahan Rakyat) flats who have problems getting students to learn in their
communities due to inaccessibility of devices and unavailability of internet.

RURAL

URBAN

TOTAL RESPONSES 72
(YES: 16, NO: 56)
TOTAL RESPONSES 48
(YES: 11, NO: 37)

Of positive responses received on the effectiveness of online classes, only 20% had
access to mobile devices (parents’ devices). A much larger percentage of 60.8%
lacked access to mobile devices that allow them to participate in the online classes.
Lack of interest or concentration in online classes were negligible with 8.6% of
responses indicating this; however, it must be noted that this does not reflect the
actuality of the circumstances – should these students have access to online
learning with adequate infrastructure and devices, would it still be effective? If the
lack of interest and focus is due to other reasons, it would have to be further
investigated. And this would have to include the possibility of students lacking
interest in online learning who have not had a chance to fully participate in it, due
to the lack of infrastructure and devices.
An educated assumption can be drawn from this, in that students who are capable
of following online lessons have better access to the internet and various devices,
making the limitations of these factors even more compelling, as we keep in mind
that 82% of the students surveyed are from the B40 group.
With 70% of responses for “effectiveness of the online classes” is linked to the use of
WhatsApp application versus less than 50% of those using Google Meet for their
online lessons, this clearly shows that the availability of popular mobile apps also
determines the effectiveness of online classes.

Q5: Were the students participating well during the online classes?

REASONS FOR YES

THE STUDENTS WERE ABLE TO COMPLETE THE TASKS
WITH THE HELP OF THE PARENTS USING THEIR PARENTS
MOBILE DEVISES

REASON FOR NO

PERCENTAGE

15%

PERCENTAGE

LACK OF GADGET, INTERNET FACILITIES TO PARTICIPATE
IN ONLINE CLASSES

55.5%

LACK OF RESPONSE FROM THE PARTICIPANTS

8.3%

MOSTLY THE ANSWERS ARE BEEN DONE BY THEIR ELDER
SIBLINGS.

4.2%

This follow-up question was deliberately asked to further elucidate our findings –
the previous question was framed based on “effectiveness” and here, reframed to
specify “participation”.
The results are similar and we can strongly conclude that online classes have not
been effective for the respondents of this survey. We can also see from these two
questions that for an online program to work effectively and with good student
participation, there is a strong need for parents to be more involved in their
children’s education

Q6: Were all the students able to attend the online classes?

While the responses to the previous questions already indicated lack of
participation due to limitations in internet and device accessibility; this question
intends to delve further into the student-teacher dynamics in online learning.
We actively keep in touch with the teachers and based on several phone
conversations with them, it was related to us that it has become more difficult for
teachers to motivate and ensure their students log in to the online classes as no
“Carrot and Stick” mechanism is put in place for online learning. Parents are also
busy with work and could not always motivate their children to attend the online
lessons. We also found from our conversations that this matter is more pronounced
in B40 communities and single parent households.

Q7: Were the students able to complete the homework given satisfactorily?

Given the responses from the previous questions, it is to be expected that 68% of
the teachers surveyed confirmed their students are unable to complete their
homework satisfactorily.
The main reason for this is obvious, as drawn out from the last three questions –
lack of accessibility to the internet and mobile devices being the biggest obstacle
to the students’ online class participation.
This clearly defines the vital need to make available sufficient mobile devices
with stable internet connection to students nationwide, if online classes are to
continue.
Without sufficient mobile devices, over 92% of students have problems “attending”
their online classes. They are dependent on their parents’ mobile devices and this
was only possible when the parents are home. Many of them also need to share the
mobile devices with their siblings. And this issue, is certainly even more
complicated amongst students from the B40 community where household
incomes are also very low.

Q8: Were you able to complete the syllabus for this year?

Only 57% of teachers were able to complete delivering their Year 2020 syllabus,
with 43% not being able to do so.
This result is distressing when reviewed alongside the responses to previous
questions:
68% of students did not participate well in online classes
78% of teachers found that online classes are not effective
92% of students were not able to fully attend all classes online
The inference here means that even for the teachers who managed to complete
teaching their syllabus, a majority of the students did not actually complete it
with them. This indicates that the year’s worth of education is actually lost on
many students, especially for students from vulnerable communities.

Q9: Please advise on the subject which was difficult to teach online?

In view of ASTI’s focused platform, this question is multi-dichotomous and limited
to three subjects of interest in their response: Science, Mathematics and Language.
The distribution is almost equal in the answers.
However, the small differences in the percentages tell a different story.
Mathematics and Science are difficult subjects to teach to begin with, due to the
nature of complexities involved when transmitting ideas, concepts and theories.
Without a doubt, direct student-teacher interaction in a classroom setting is critical
in learning these subjects. In fact, teaching and learning Science requires some
hands-on experimentations for it to be truly effective. Especially so in the case of
early primary education. Without the presence and intervention of a teacher, a
young child may not learn as well from an isolated location through a handheld
device.

Q10: What is the biggest challenge you have faced this year?

CHALLENGES

PERCENTAGE

LACK
OF
CONCENTRATION,
INTERACTION,
UNDERSTANDING AND PARTICIPATION FROM STUDENTS

43.4%

LACK OF FACILITIES FOR STUDENTS AND TEACHERS TO
CONDUCT ONLINE CLASSES

25%

UNABLE TO COMPLETE SYLLABUS
ACHIEVE LEARNING OBJECTIVES

20%

LACK
OF
COMMUNICATION
TEACHERS AND PARENTS

AND

BETWEEN

UNABLE

TO

STUDENTS,

LACK OF SUPPORT FROM PARENTS TO GUIDE
STUDENTS ON THE TASK AND ONLINE CLASSES

THE

8.3%

3.3%

This subjective question is personalised with the word “you” to invoke responses
that involve both, the logical and emotional self, in teasing out further possibilities
which would have been drawn out in the first three questions – to differentiate the
impact of online learning on students, and that on teachers.
43.4% of teachers shared their biggest challenge with online teaching is the lack
of interaction with students.
And 68% of the teachers cited lack of interaction with students AND the lack of
facilities for them to conduct online classes has made it even more challenging for
them to teach effectively.
This situation requires unequivocal direction in our education system. It needs to
be fixed immediately. If the school closure continues or school is interrupted again,
this problem will persist and worsen, especially among the B40 group.

Q11: What would be the main problems faced by the students to catch up with
their studies next year?

PERCENTAGE

MAIN PROBLEMS

POOR KNOWLEDGE AND UNDERSTANDING ON THE TOPICS
AND SYLLABUS

LACK OF WRITING AND READING SKILLS

LACK OF COMMUNICATION
EFFICIENCY

SKILLS

84.2%

7.5%

AND

LANGUAGE

6.7%

DIFFICULTY TO FIT BACK TO ENVIRONMENT AFTER A
LONG HOLIDAYS

1.6%

84.2% of teachers say poor knowledge and understanding of topics and syllabus
will be the main problems that students will face next year.
These are the problems that students were facing in 2020; and the same issues
apply.
With school days lost and lessons not learnt, the problem will carry on and will be
compounded by an unclear direction, causing a domino-effect as students move
on from year to year.
Remedial lessons and the re-designing of syllabuses may be needed to allow
students to catch up with lost learning.

Q12: Were the students from B40 groups more badly affected in 2020? (YES/NO)
How?

REASONS FOR YES

PERCENTAGE

LACK OF FACILITIES AND DEVICES TO PARTICIPATE IN
ONLINE CLASSES
LESS ACCESSIBILITY TO LEARNING DEVICES DUE TO
FAMILY ATTITUDE, ENVIRONMENT AND BACKGROUND.

19.2%

PARENTS INCOME AFFECTED BY MCO

8.3%

LACK OF CONCENTRATION AND FOCUS IN THE CLASS

7.5%

PARENTS NOT ABLE TO HELP THEIR CHILDREN BECAUSE
OF POOR KNOWLEDGE

7.5%

*MAJORITY ANSWERED “YES” WITHOUT FURTHER EXPLANATION; AND NO REASON WAS GIVEN FOR “NO”
ANSWERS AS WELL

A total of 92% of teachers say students from the B40 group were definitely the
hardest hit, compared to students from non-B40 households.
The B40 students continue to be a recurring theme in this survey. A concerted
effort with focused intent to help the B40 group students is imperative at this
juncture.
Getting through to them will only require remedial lessons, but the need to assess
them in their learnings is crucial. Otherwise, we may suffer the fate of a nation of
mediocrity, with students progressing into their following school years without
being evaluated properly.

Q13: Were some of the students emotionally affected by online classes? (YES/NO)
How?

REASONS FOR YES

PERCENTAGE

STRESS BECAUSE OF FAMILY SITUATION, NOT ABLE TO
ATTEND ONLINE CLASS AND TOO MANY HOMEWORK

16.7%

LACK
OF
UNDERSTANDING
INSTRUCTIONS

12.5%

ON

THE

TEACHERS

POOR ATTENDANCE FOR ONLINE CLASS DUE TO POOR
FACILITIES
FEEL LEFT BEHIND IN STUDIES JUST BECAUSE OF THEIR
POVERTY
EMOTIONALLY AFFECTED BECAUSE NOT ABLE TO SEE
THEIR FRIENDS AND TEACHERS
UNABLE TO EXPRESS FEELINGS TOWARDS THEIR
TEACHERS PERSONALLY.

8.3%

8.3%

*MAJORITY ANSWERED “YES” WITHOUT FURTHER EXPLANATION; AND NO REASON WAS GIVEN FOR “NO”
ANSWERS AS WELL

63% of teachers cited that stress at home, the inability to attend online classes
and meet their peers in school have created emotional stress for students under
their tutelage.
This by-product brought on by the corona virus pandemic causing the closure of
schools has shaken the general well-being of students. If this social problem is not
addressed, it will further negatively impact their ability to learn in an impersonal
online environment.

Q14: Were some of the students emotionally affected studying at home and not
meeting their peers? (YES/NO) How?

REASONS FOR YES

PERCENTAGE

UNABLE TO SHARE THEIR FEELINGS, DEPRESSIONS AND
EMOTIONS WIT PEERS

25%

LACK OF INTERACTIONS WITH TEACHERS AND FRIENDS

16.7%

DIFFICULT TO UNDERSTAND AND DISCUSS LESSONS &
LACK OF GUIDANCE AT HOME

8.3%

FEEL LONELY AND BORING AT HOME AND LACK OF
MOTIVATIONS

4.2%

*MANY ANSWERED “YES” WITHOUT FURTHER EXPLANATION; AND NO REASON WAS GIVEN FOR “NO”
ANSWERS AS WELL

For respondents who elaborated, the above answers were the top four reasons for
“Yes”.
The sudden deprivation of social and peer interaction in students – especially
young children – has caused confusion and adjustment issues in them. A school
environment is an “outside support” with rules and guidelines that provide external
stimulation, different from that of a home, and is crucial for young children’s
development. To suddenly impose an almost school-like environment in their
homes with online classes, blurs the differentiation and limits the breadth of
interaction in their social development skills.
One of the great successes of being in schools is assimilating in a group learning
environment, where the interaction among peers during class and break times,
focused activities, play time and sporting events, all provide a wholesome
incubator for children to absorb new knowledge and new experiences. One only
needs to Google to see many studies that have shown the importance of peer-topeer learning in a child’s learning experience.

4.0 Recommendations and
the Way Forward.
The following question was designed for the respondent teachers to give their
feedback on how to move forward from 2021 onwards.

Q15: What are the ways to engage weak students with home based learning
despite technology barriers such as access to devices, internet connections etc?
ANSWERS – GROUPED

PERCENTAGE

GIVE MORE EXERCISE USING HOME BASED LEARNING
MODULE, WRITTEN, QUIZZES AND SIMPLE PROJECTS
HAND-ON ACTIVITIES MODULE WORKSHEET

60.8%

PROVIDE FACILITIES SUCH AS FREE MOBILE PHONES,
LAPTOPS AND INTERNET CONNECTIONS

20%

GIVE THEM MOTIVATION

12.5%

Almost 61% of teachers suggest the key to making online classes successful is
motivating students to be more hands-on and involved in their lessons at home.
Obviously this is to make up for the absence of a face-to-face teacher standing in
front of them. We can attest to this suggestion being a fruitful one as we saw this
when we launched the online quiz competitions for participating students in SFYC
where more than 7000 students participated with the right encouragement.
Better home-based learning modules, projects and hands-on activities were also
mentioned to help make up for the absence of a teacher.
The availability of sufficient mobile devices and computers is also paramount for
the success of online learning. The government must ensure that students have
the tools to meet the requirements if it wants to pursue the new online learning
environment.

Q16: What should be monitored after reopening of school next year? Name 3 main
areas
ANSWERS – GROUPED

STUDENT'S READING, WRITING AND COMMUNICATION
SKILLS CONTENT KNOWLEDGE UNDERSTANDING OF
SYLLABUS

STUDENT'S PHYSICAL, EMOTIONAL MENTAL HEALTH

STUDENT'S PROGRESS AND MOTIVATION

HEALTH, EDUCATION AND ATTITUDE

PERCENTAGE

57.5%

20.8%

8.3%

8.3%

Almost 58% of teachers responded that reading, writing, content knowledge and
understanding the syllabus must be monitored in the new school year 2021.
The Covid-19 pandemic and the lockdowns of 2020 have become a lost year for
education particularly among the B40 community. In 2021, it becomes more
apparent that good assessment methods and techniques must be used to gauge
the students’ basic skills particularly in reading, writing and communication to
help teachers plot their teaching schedules for the year.
Over 20% of teachers have also flagged issues pertaining to students’ emotional
and mental health needing careful attention and monitoring in 2021.
If the pandemic lingers and the recovery will take some time, the problems faced
in the year 2020 will definitely spill over into 2021. The problem will be
exacerbated if left unaddressed, and leave us with more lost years for education.

Q17: Please give your top 3 suggestions on how to help your students next year?
ANSWERS – GROUPED

PERCENTAGE

REPEAT SOME OF THE LESSONS AND SYLLABUS
REVISION FOR FIRST 3 MONTHS OF SCHOOL

31.7%

DO EXTRA CLASS - GIVE EXTRA WORKSHEET, HANDS
ON ACTIVITIES, PRODUCE APPROPRIATE MODULES
STUDENT-BASED LEARNING, 21ST CENTURY LEARNING
SKILLS, QUALITY ASSESSMENT

27.5%

GIVE THEM MOTIVATION AND GUIDE THEM TO LEARN
CONFIDENTLY.
GIVE MORE ATTENTION ON WEAKER STUDENTS.

17.5%

PROVIDE INTERNET CONNECTION, DEVICES, LAPTOP,
MODULE
GIVE AUTONOMY TO TEACHERS TO TEACH,
MANAGEMENT SHOULD NOT PUT TIMEFRAME TO
FORCE
TEACHERS
TO
FINISH
SYLLABUS,
UNDERSTANDING OF THE CONCEPT MORE IMPORTANT
THAN MARKS
BREAK DOWN PUPILS ENROLMENT INTO A SMALLER
NUMBER OF GROUPS,
FOCUS MORE ON LOW PROFICIENCY PUPILS, TALK
WITH THEIR PARENTS FREQUENTLY.

5%

1.7%

1.7%

Among the top three suggestions by the teachers for remedial action in 2021 are
to repeat some lessons/parts of the syllabus from 2020 (32%); having extra
classes, extra work sheets and hands on activities (28%); focus on motivation and
confidence-building (18%).
Catching up on lost lessons is crucial before students can absorb higher level
instructions in the new school year. Remedial lessons are critical to make up for the
lost classes.
Additionally, these remedial classes must be time-efficient and should focus on
understanding, more so than memorising as with rote learning.

Q18: How can the government help you and your students in 2021?
ANSWERS – GROUPED

PERCENTAGE

PROVIDING FUND TO RUN SCHOOL ACTIVITIES,
PROVIDE MORE ACTIVITY BOOKS AND
PROVIDE MORE TEACHING AIDS
PROVIDE FINANCIAL SUPPORT FOR MODULES
MODIFIED THE SYLLABUS

SPONSOR
STUDENT

WI-FI

NETWORK

AND

COMPUTER

45.8%

FOR

20.8%

REDUCE PHYSICAL EXTRA-CURRICULAR ACTIVITIES
REDUCE SCHOOL HOLIDAYS
ADD MORE SCHOOL DAYS AND
EXTEND THE PERIOD OF TEACHING
GIVE TIME ONE OR TWO MONTH TO RECALL OR
REVISION FOR 2020

16.6%

PROVIDE TEACHERS WITH FULL GUIDANCE ON HOW
TO HANDLE STUDENTS AFTER SCHOOLS REOPENS IN
2021.

4.2%

LESS FILING (ADMIN) WORKS FOR TEACHERS AND
MORE INTERACTION WITH STUDENTS

4.2%

NO PUBLIC EXAM, NO UPSR

4.2%

ONLY FOCUS ON LANGUAGE SUBJECT, SCIENCE AND
MATHS.
OTHER
ELECTIVE
SUBJECTS
SHOULD
NOT
BE
OVERLOADED TO STUDENTS

4.2%

Since the 120 teachers in this survey are from government-funded schools, 46% of
the teachers prioritise government-funding for more school activities, activity
books, more teaching aids and financial support for modules.
About 21% want more funding for Wi-Fi networks and computers.
Almost 17% of the teachers feel that in this period of the pandemic,
extracurricular activities should be reduced, school holidays should also be
reduced and extra school days should be added with teaching periods extended
with at least one to two months used purely for revision of some of the 2020
syllabus.
Other recommendations are listed in the table above.
The teachers feel this added focus on activity-based learning with relevant
teaching aids can help overcome the lack of teacher-student interface.

Q19: How can outside bodies and NGOs like ASTI help you and your students in
2021?
ANSWERS – GROUPED

ARRANGE PROGRAMS AT SCHOOL LEVEL
ARRANGE GAMES AND COMPETITION
PROVIDE ONLINE QUIZZES AND
PROVIDE EXERCISE BOOKS
PROVIDE EFFECTIVE MODULES, EASY LEARNING
VIDEOS AND EDUCATIONAL MATERIALS FOR TEACHING
PROVIDING TEACHING AND LEARNING RESOURCES
FOR MATHS AND SCIENCE IN TAMIL.
VIDEO ABOUT PRIMARY SCIENCE
CREATE
MORE
ONLINE
RESOURCES
FOR
THE
STUDENTS, MAINLY IN TAMIL LANGUAGE
PROVIDE FACILITIES SUCH AS MOBILE PHONES,
LAPTOPS AND INTERNET CONNECTIONS
PROVIDE MORAL SUPPORT TO TEACHERS AND
GIVING MOTIVATION TALK TO STUDENTS

UPDATE TEACHERS WITH LATEST TEACHING METHODS
USED BY FOREIGN COUNTRIES TO TACKLE CURRENT
SITUATIONS.
ORGANISE MONTHLY LEARNING BASED QUIZ OR
COMPETITIONS TO HELP STUDENT LEARN BETTER IN
FUN WAY.

PERCENTAGE

43.3%

19.2%

15%

8.3%

HAVING PARENTING PROGRAMME

4.2%

ENGAGE WITH GOVERNMENT TO IMPLEMENT BETTER
SOP AT SCHOOLS SO THAT SCHOOLS NOT AFFECTED
BY COVID

1.7%

VISIT ALL THE FAMILIES UNDER B40GROUP AND TALK
TO THEM ABOUT THEIR NEEDS AND WANTS TO
SUSTAIN.

1.7%

CONDUCT FREE CLASSES FOR THE B40 STUDENTS.
IDENTITY THE STUDENTS AND GET TO KNOW WHAT'S
THEIR WEAKNESS

1.7%

About 43% of the teachers would like ASTI and other NGO’s to organise
programs, games and competitions at school level to help students catch up on
their lessons.
The teachers also want online resources which the students can read by
themselves.
Over 19% of the teachers would like NGO’s to help provide mobile phones,
laptops and internet connections for schools and students.
15% of the teachers also want NGO’s to provide moral support for the teachers.
And this is a warranted request as teachers are the single most important factor in
the entire process of education; and their welfare is vital to the success of any
education system.

5.0 Conclusion
The lockdown in 2020 has had a severe impact on our teaching force,
and how our students learn. This matter is severe and urgent and we
call on all relevant stakeholders to put aside our differences and
come together to support the future of our children and the nation.
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